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ABSTRACT
Attitudes o f Teachers on Inclusion
In a Private School That is Not
Federally Mandated

by
Tracy L. Kelley
Dr. Rebecca Nathanson. Examination Committee Chair
Assistant Professor o f Special Education
University o f Nevada, Las Vegas
The study examines teachers’ attitudes toward inclusion in a private school setting.
Seventeen general education classroom teachers in a private religious day school
completed a 33-item questionnaire designed to assess their attitudes toward inclusion of
students with disabilities in their classroom. Areas addressed in the survey include: non
teaching related concern, teaching related concerns, feelings o f adequacy at implementing
inclusion, how other students may feel toward inclusion, concerns of teaching and student
leaming, and professional development. Results revealed that overall teachers in this
private school have a positive or realistic attitude toward inclusion of students with
disabilities.
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CHAPTER 1
INTRODUCTION
The present study was designed to evaluate teacher attitudes toward inclusion in a
private school setting. The Individuals with Disabilities Education Act (IDEA)
mandates that students with disabilities receive a Free Appropriate Public Education
(FAPE) in the Least Restrictive Environment (LRE). The research does show that
inclusion is beneficial and does increase student performance in academics and social
relationships (Rose, 2001), however not all the research supports inclusion o f all students
(Peetsma, 2001 ). More research needs to be conducted to determine how teachers’
attitudes affect total inclusion. In establishing programs for students with disabilities to
participate in inclusive settings, research has indicated that several components should be
included. This study will look at some of these components and how they can affect
teachers’ attitudes toward inclusion in a private school setting.
In public school settings teachers are mandated to enroll students with special needs,
which is not the case in private school settings. In the private sector there is a choice as
to enroll or not enroll students with disabilities. Understanding how teachers in private
school settings feel about inclusion o f students with disabilities may open up the doors
for students with disabilities to attend private school. Research has shown how teachers’
attitudes affect the success or failure o f inclusion programs (Rose, 2001 ). Without
teacher support many inclusive programs fail. Many components need to be addressed
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when assessing teacher attitudes and concerns. Included among these are adequate
training in special education for students with special needs, teacher collaboration,
general concerns o f adequacy teachers may feel, changes that may affect the classroom
environment, and professional development needed to continue servicing students with
special needs (Strosnider, R., & Lyon C., 1997).
With changes in the law and the trend toward school vouchers private schools may
begin to feel pressure to enroll students with special needs. It is important to understand
how inclusion will affect teachers in the private school setting and if more training will
be needed if an inclusion program is to be implemented. Research on this topic is not
found in the literature and more needs to be done to assess teachers' attitudes toward
inclusion in all school settings. People of all ages and in all settings need to leam to co
exist with each other and it is best to start when they are young (Rose, 2001). Teaching
acceptance and tolerance o f people who are different is important and should not be
limited to public school settings. We live in an inclusive world, and it is important that
we learn and grow within a world that will be like our adult life.

Statement o f Purpose
This study assessed teachers’ attitudes toward inclusion in a private school setting. A
33-item questionnaire was used to assess teacher concerns about the implementation of
inclusion in their private school setting. The questionnaire assessed seven different areas
o f potential teacher concerns.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Research Questions
The questions addressed in this study are:
1. Do teachers in a private school setting have non-teaching related concerns
related to the inclusion of students with disabilities in their classroom?
2. Do teachers in a private school setting have teaching-related concerns related
to the inclusion o f students with disabilities in their classroom?
3. Do teachers in a private school setting have concerns regarding their adequacy
as a teacher to implement inclusion in their classroom?
4. Do teachers in a private school setting have concerns regarding how students
feel toward inclusion o f students with disabilities in their classroom?
5. Do teachers in a private school setting have concerns regarding whether
students will learn what they are taught if inclusion is implemented in their
classroom?
6. Do teachers in a private school setting have concerns regarding collaboration
with other teachers or faculty if inclusion is implemented in their classroom?
7. Do teachers in a private school setting have concerns related to their
professional development if inclusion is implemented in their classroom?

Significance o f the Study
Reauthorization o f IDEA has put more emphasis on the placement o f students with
special needs into inclusive classrooms. This not only impacts students with special
needs, but their peers without disabilities and teachers in the general education classroom
as well. Although research has been conducted regarding general education teachers'
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attitudes toward inclusion, very little research regarding the attitudes o f teachers, toward
inclusion, in private schools is found in the literature. Thus, the purpose o f the present
study is to examine teachers’ attitudes regarding the inclusion o f students with disabilities
in a private school setting.

Definition o f Terms
Inclusion is defined as educating a student with a disability in the general education
classroom. This disability could be a mild disability such as a learning or behavioral
disability, or a severe disability such as mental retardation or autism. General education
teachers are teachers with certification to work within an elementary school setting in
kindergarten through eighth grade. Special education is defined as services given to
students with disabilities, in the least restrictive environment. Private school settings are
schools where parents have specifically enrolled and paid for their child’s education,
which is not publicly funded.
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CHAPTER 2

REVIEW OF RELATED LITERATURE:
ATTITUDES OF TEACHERS ON INCLUSION IN PRIVATE SCHOOL
The review o f the literature is divided into two sections. The first section reviews the
laws that govern students with special educational needs and the trend toward school
vouchers. The second section examines how teacher attitudes affect total inclusion of
students with disabilities.
Individuals with Disabilities Education Act of 1975
The great push in special education today is mainstreaming students into the general
classroom environment. In order for students with disabilities to succeed in the general
classroom setting many components need to be addressed. The articles discussed below
deal with the issues o f inclusion, which include attitudes o f teachers toward inclusion,
strategies for success, current trends and the law. Although the Individuals with
Disabilities Act (IDEA) ensures that all children with disabilities have access to a free
and appropriate public education in the least restrictive environment, there is considerable
debate regarding this mandate. Specifically, there are differences of opinion among
educators related to mainstreaming and the inclusion factor (Leyser & Tappendorf,
2001 ).

Due to major legislative mandates in the last 25 years the education opportimities for
children with disabilities have been significantly advanced (Yell & Katsiyannis, 2001 ).
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Before 1975. education for students with disabilities was limited in three ways. First,
many students with special needs where completely excluded from public schools.
Research conducted in 1974 indicated that more than 1.75 million students with
disabilities where excluded from educational services (Yell & Katsiyannis, 2001).
Second, o f the students with disabilities who were receiving an education over 2.5
million did not receive an appropriate education that fit their needs. Third, many families
had to travel long distances at their own expense to secure special education services for
their children, due to limited opportunities offered by public schools (Yell & Katsiyannis,
2001 ).

In the early 1970's, advocates for students with disabilities began to sue states,
claiming the exclusion and lack o f services were a violation o f students’ rights to equal
education under the U.S. Constitution (Tumball & Tumball, 2000). In 1972, two
landmark cases established the rights of students with disabilities to receive an
appropriate education, PARC v. Commonwealth o f Pennsylvania and Mills v. Board of
Education (Yell & Katsiyannis, 2001). Following the PARC and Mills cases the first
major federal effort to ensure a free and appropriate education for students with
disabilities was the Education for All Handicapped Children Act o f 1975. The Education
for All Handicapped Children Act also called PL 94-142, was enacted by Congress to
protect the rights o f students and their parents to a free appropriate public education
(FAPE) and to assist state and local agencies in their efforts to provide services (Yell &
Katsiyannis, 2001). Yell and Katsiyannis (2001) reviewed the law, which requires that
students receive special education and related services that are provided at public
expense. Schools must also meet state educational agency standards, to include an
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appropriate preschool, elementary, or secondary education and follow the students
individualized educational program (lEP).
The Americans with Disabilities Act (ADA) also prohibits discrimination against
people with disabilities and guarantees equal opportunities and access to all public and
private facilities (Yell & Katsiyannis, 2001). Public and private facilities must also make
programs and activities equally accessible to persons with disabilities (Yell &
Katsiyannis, 2001). However private school settings are not mandated to enroll students
with disabilities under any o f these laws. Students in private schools are defined as those
whose parents have voluntarily enrolled them in private schools or facilities (Osborne,
Russo. & DiMattia, 2000). A question that continues to bother many special education
educators, but has no clear answer in IDEA, concerns the extent of the public schools'
responsibilities to students with disabilities whose parents enroll them in private schools
(Yell & Shriner, 1997).
In 1997 IDEA amendments required Child Find activities to include children in
private schools (Katsiyannis & Maag, 1998). IDEA funds can be used to provide special
education services to students with disabilities who attend private school, which also
includes parochial school (Katsiyannis & Maag, 1998). IDEA requires that children with
disabilities in the state, who are enrolled in private schools, must have provisions made
from public schools for the participation o f these children in special education and related
services (Katsiyannis & Maag, 1998). The local school district is ultimately responsible
for providing services designed to meet the needs o f private school students with
disabilities (Katsiyannis & Maag, 1998). The programs provided in private school must
be comparable in quality to those offered to students who attend public schools (Osborne,
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Russo, & DiMattia, 2000). In developing programs, public school personnel must
consult with representatives o f the private school to consider which students will receive
services, how their needs will be met, what services will be provided and how these
services will be delivered (Osborne, Russo, & DiMattia, 2000). These services according
to the amendments made to IDEA ’97 can be provided to student with disabilities on the
premises o f the private school, including private religious schools (Osborne, Russo, &
DiMattia, 2000).
According to IDEA public school are mandated to provide financial and related
services to students with disabilities who attend private school. The private school,
however, is not required to admit students with disabilities. Private schools that
participate in voucher programs frequently exclude students who have special education
needs, disabilities, behavioral problems, poor academic performance, or the wrong
religious affiliation (McDonald, 2002). Under voucher programs today the real choice
belongs to the private school, not the student (McDonald, 2002). In 1998, a federal
survey o f private schools in larger cities found that 70 to 85 percent o f schools would
' definitely or probably” not want to participate in a voucher program if they were
required to accept students with special needs, such as leaming disabilities, limited
English proficiency, or low achievement (McDonald, 2002). Some states have laws that
forbid schools who participate in school voucher programs discriminating against
students on the basis o f their disabilities (Caire, 2002). The state of Ohio actually
provides schools that serve special needs voucher students with extra financial aid,
although this in not the norm (Caire, 2002). The fact remains that in most states private
schools don’t have to take students with disabilities or special needs (Caire, 2002).
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Private industry is better at tracking consumer wants and needs, and private schools may
also benefit financially by admitting students with special needs (Fox, 1999). Vouchers
may be the answer to the debate over inclusion now raging in special education (Fox.
1999). The practice o f inclusion, where students with disabilities are placed in classes
with non-disabled peers, is acclaimed as a way to boost the confidence and academic
achievement of students with disabilities (Fox, 1999). It is important to recognize the
there are some groups o f parents and teachers who do not agree with the extra attention
paid to students with disabilities in instructional settings, regardless of the law (Fox,
1999).

Teacher Attitudes Toward Inclusion
Teacher attitude is one o f the most important variables in determining the success of
innovative programs in special education (Jobe & Rust. 1996). Although inclusion is
recognized as an important recent innovation, few studies have been done to judge how
teachers feel about it (Jobe & Rust, 1996). Many believe that teachers play the biggest
part in whether or not inclusion will work. Leyer and Tappendorf (2001 ) maintain that
the success of mainstreaming depends on several variables, including in particular, the
attitudes held by teachers and the quality o f instruction they offer their students. The
purpose o f this study was to explore attitudes and instructional practices o f teachers in
inclusive schools. The research indicated that teachers with at least 3 to 6 courses o f
training in special education had students who performed better academically and
socially, than students who had teachers with less training (Leyer & Tappendorf, 2001).
A single course on teaching exceptional students for general educators may not be
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effective” (Leyer & Tappendorf, 2001, p. 754). Leyer and Tappendorf (2001) point out
that teachers who had students who did not score favorably relied on procedures which
were typically geared toward larger groups of students, rather than smaller groups. These
teachers did not utilize individualized teaching accommodations, modified instruction, or
modified materials and tests. It was also reported that special education teachers used
significantly more adapted teaching strategies and had higher success rates. This is
understandable considering that special education teachers are extensively trained in
using individualized teaching techniques (Leyer & Tappendorf, 2001). Leyer and
Tappendorf (2001) generally do not believe teachers have a negative attitude toward
inclusion, but instead believe teachers do not have adequate training and lack the
confidence to teach students with special needs. Teachers do need to maintain a positive
attitude about inclusion for the programs to be successful (Leyer & Tappendorf, 2001).
More importantly, Leyer & Tappendorf (2001) believe that with the right training
teachers will feel confident and have a higher expectation o f success.
Teacher training and attitudes toward inclusion are determining factors to its success
or failure according to Richard Rose (2001). Rose (2001) believes it is vital for teachers
in mainstreamed schools to embrace a positive attitude toward students with special
needs and for school personnel to reconsider some of their existing practices. Some
common features o f schools where inclusion has succeeded include collaborative
teamwork, family involvement, general educator ownership, effective use o f support
staff, meaningful lEP’s, and procedures for evaluating the effectiveness o f the program
(Rose, 2001). All o f these things together will help transition the students into the
general classroom environment. Each one of these strategies is important and each is
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dependent on the other. Everyone involved with the student should have a well-defined
common goal for that student, especially the general education classroom teacher (Rose,
2001). It is necessary that all teachers need to accept responsibility for the education o f
all students, including those with special needs. Teachers need to move away from
depending on support systems commonly found in schools and using them to “handle”
problems that may arise (Rose, 2001). Teachers need training on how to work with
students who have special needs, as well as how to use support systems effectively.
Teachers need greater understanding of accommodations that must be created in order to
enhance successful inclusion within mainstream schools, which will enhance teacher
attitudes toward inclusion in the process (Rose, 2001 ). Rose concluded that a number o f
conditions have to be met to facilitate a more inclusive educational system. Students
cannot just be “dropped o ff’ into the general classroom without appropriate
accommodations being made (Rose, 2001). These accommodations include teacher
training, modifications to the environment and curriculum, and positive teacher attitudes.
Thea Peetsma (2001 ) researched the difference in student’s cognitive and
psychological development in various types o f special and mainstream schools.
Peetsma’s (2001) review o f the literature determined that special needs students educated
in the general education classroom did better academically and socially than students
educated in a non-inclusive setting. Peetsma (2001) does point out, however, that even
though the majority o f students with special needs do better, not all o f them will benefit
from inclusion. Students with special needs in an inclusive environment have more selfconfidence, improved social behavior, and a better attitude toward schoolwork (Peetsma,
2001). Unfortunately, without proper support and training o f teachers, inclusive schools
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will fail (Peetsma, 2001). Teachers need to be properly trained to handle the diverse
needs o f students with disabilities. In order to leam the right strategies collaboration is
key to successfully implementing inclusion (Peetsma, 2001). Peetsma’s (2001) research
found that after 2 years, students with leaming disabilities who were in schools that
worked according to a co-operative leaming model performed significantly better in
schools, that those who did not work co-operatively. The findings did show that the
majority o f students with special needs did perform better academically and socially in
the general education classroom. For the purpose of this study, inclusion was only found
to be effective when teachers had adequate training in special education, students had
mild disabilities, and co-operative teaching was established and used (Peetsma, 2001).
For special education to work the special education teacher and the general education
teacher must collaborate and take responsibility for the student’s success or failure
(Strosnider & Lyon, 1997). Accommodating special needs children is similar to the
accommodations a teacher might make for any student having difficulty in school
(Strosnider & Lyon, 1997). Strosnider and Lyon (1997) do understand that it may be
more specific and extensive for the special needs students, but it is still a form of
accommodation. It is important to understand that the general education teacher has the
basics for successfully teaching a child with special needs with some added training
(Strosnider & Lyon, 1997). It is vital to look at the entire student’s academic, social, and
behavioral traits, along with the teacher’s own personal feeling toward teaching students
with special needs. It is important to develop a plan that focuses on the academic,
physical, and emotional environments o f the student and the teacher (Strosnider & Lyon,
1997). Teachers’ need to be willing to work with students with special needs and show
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flexibility to accommodate them, without the teacher’s support and commitment these
students will not succeed (Strosnider & Lyon, 1997).
Stoler (1992) studied the attitudes o f secondary school teachers toward inclusion o f all
handicapped children. Results indicated that teachers with differing levels o f education
had differences in perceptions based on special education coursework (Stoler, 1992). The
more special education coursework the teacher had completed, the more positive their
attitudes were toward inclusion. Educators with inclusion in-service training also showed
more positive attitudes toward inclusion, than those without such training (Stoler, 1992).
The study also indicated that teachers seemed much more eager to make accommodations
for children with physical disabilities compared to cognitive, emotional, or behavioral
problems (Stoler, 1992). Although the findings did not show an overall negative attitude
toward inclusion, the unsolicited comments written by the teachers in this study indicate
that the results may have been different if the specific disabilities were noted in the
questionnaires (Stoler, 1992). Some teachers also commented that they believed
inclusion could work, but not for all students with disabilities (Stoler, 1992). The study
does make it clear that more research on teachers’ attitudes toward inclusion needs to be
done (Stoler, 1992).
In establishing programs for students with disabilities to participate in inclusion
settings, there are several components that need to be met. Included among these
components are an atmosphere and culture for change, planning and provisions of
appropriate resources, monitoring and documenting progress, and the provision of
ongoing training for staff and families (Monahan & Marino, 1996). For the
implementation o f the concept o f inclusion to take place, everyone including parents.
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teachers, administrators and other related service staff must buy into the concept o f full
inclusion (Monahan & Marino, 1996). Monahan and Marino examine the attitudes of
teachers toward inclusion of students with special needs in their classrooms. Teachers
were given surveys to fill out on how they felt about inclusion and the impact they
believed inclusion would have on the classroom. According to 72 % o f the respondents,
inclusion o f students with special needs will not succeed because of too much resistance
from teachers. Seventy-five percent o f these teachers felt that they did not have the
instructional skills and educational backgrounds to teach students with special needs
(Monahan & Marino, 1996). In the area o f collaboration, 84 % o f the respondents
indicated that special education and general education teachers should demonstrate
collaboration with all students with special needs in the general education classroom
setting. Sixty-three percent indicated that bringing the special education teacher into
general education classrooms would not cause serious difficulties in determining who
was in charge (Monahan & Marino, 1996). According to the survey on student
performance, 62% o f the respondents stated that inclusion o f students with special needs
would not negatively affect the performance o f general education students. Sixty-eight
percent believed that students with special needs would improve their social skills when
placed in a general classroom environment, however seventy-one percent believed that
students with special needs require more attention and assistance than the general
education teacher can provide (Monahan & Marino, 1996). In order for inclusion
programs to work, they should promote team teaching and cooperative leaming. The
program should also provide planning, implementation and evaluation opportunities
(Monahan & Marino, 1996). Teacher educators should also model a positive attitude

Reproduced with permission ot the copyright owner. Further reproduction prohibited without permission.

15
toward inclusion and respect other professional opinions. There should be continuous
pre-service and in-service education focusing on attitudes that enable all teachers to work
effectively with students who may have special needs (Monahan & Marino, 1996).
In order for inclusion, or the integration o f inclusion to work, it is important that
school personnel, mainly teachers, be receptive to the principles and demands of
inclusion (Avramidis, Bayliss, & Burden, 2000). Professional attitudes act to facilitate or
constrain the implementation of policies which may be radical or controversial, for the
success o f innovative and challenging programs must surely depend on the commitment
o f those most directly involved (Avramidis, Bayliss, & Burden, 2000). Many teacher in
this study took the view that inclusion would be feasible for pupils with physical
disabilities, but stated that the inclusion o f students with emotional and behavioral
difficulties could become a major problem or an absolute disaster (Avramidis, Bayliss, &
Burden, 2000). Although the movement for inclusive education is part o f a boarder
human rights movement, many educators have serious reservations about supporting the
widespread placement o f students with disabilities into classrooms with non-disabled
peers (Avramidis, Bayliss, & Burden, 2000). Studies undertaken between 1985 and 1989
which covered the attitudes of teachers toward inclusion suggested that feelings toward
integration were strongly influenced by the nature o f the disability and/or educational
problems begin presented (Avramidis, Bayliss, & Burden, 2000). The overall findings
concluded that their was no evidence o f a consensus in favor of inclusion (Avramidis,
Bayliss, & Burden, 2000).
A 1993 study o f general education teachers from kindergarten through ninth grade
involved with inclusive programs indicated that many teachers’ initial attitudes had been
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negative (D’Alonzo, & Giordano, 1997). It is important to note that attitudes changed
once instructors witnessed incidents that benefited both learners with disabilities and
those without disabilities (D’Alonzo & Giordano, 1997). In the study, two hundred and
twenty-six teachers from New Mexico were asked two open-ended questions about the
instruction o f children with disabilities and children without disabilities, if inclusion were
to be integrated (D'Alonzo & Giordano, 1997). Although the survey contained roughly
an equal ratio o f problems to benefits, there was the greatest agreement among the
teachers concerned with problems that would result when students with disabilities were
included in the general classroom setting (D’Alonzo & Giordano, 1997). The teachers in
this study overwhelmingly agreed with proposed problems and tended to disagree or have
mixed reactions to proposed benefits. The professional literature indicates that support
and positive attitudes may be critical to the success o f inclusion programs (D'Alonzo &
Giordano, 1997). If educators see little benefit and many problems in such programs,
they are unlikely to be supportive of it, especially if they see little support or assistance in
addressing the problems that may arise from inclusion o f students with disabilities
(D’Alonzo & Giordano, 1997). Education about the potential benefits o f inclusion might
assist teachers in developing a positive attitude toward inclusion, however other factors
are also critical, which can only be addressed by administrators (D’Alonzo & Giordano,
1997). Teachers must be convinced that inclusion will be supported in a way that will
allow them to meet the needs o f both students with disabilities and those without
disabilities (D’Alonzo & Giordano, 1997).
Bender and Vail (1998) discuss how early studies showed teachers were very
apprehensive toward the quality o f academic work children with disabilities in inclusive
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schools could produce. A number of other fears was also revealed, including concerns
about their own levels o f preparation for mainstreaming and the amount o f individualized
time children with learning disabilities may require (Bender & Vail, 1998). Resent
research does indicate a more favorable perception o f inclusion, however there continues
to be some professional groups who continue to express concerns over the inclusion
process. These groups do not object to inclusion itself but believe that a continuum of
service should be maintained (Bender & Vail, 1998). Bender and Vail (1998) conducted
an in-depth study o f one school, which encompassed structured interviews with students,
parents, and teachers, along with observations o f specific instructional techniques for
basic subjects. Bender and Vail (1998) found that teachers in 12 general education
classes, grades K through 6, employed very few modifications other than recommended
instructional strategies found in the teacher's instructional manual. The data tends to
support several studies indicating that teachers report making very few major
modifications in instruction to accommodate children with disabilities (Bender & Vail,
1998). The growing research suggests that general education teachers do not use the
types of modified instructional strategies that would facilitate successful learning by
children with disabilities in inclusive settings (Bender & Vail, 1998). Results from
Bender and Vail (1998) also indicated that 13% o f the teachers interviewed did not
support the concept o f inclusion and another 23% o f these teachers felt no strong
commitment to the concept. It is clear that the lack o f support will have some negative
impact on the successful implementation o f an inclusion program. The teachers in this
study do emphasize strategic thinking in their classes; the lack of self-monitoring,
behavioral contracts, advance organizers, or token economies is difficult to understand.
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The research is overwhelmingly supportive o f these instructional approaches for students
with disabilities (Bender & Vail, 1998). With the right training and preparation of
teachers many of these accommodations might be easily made to accommodate students
with special needs (Bender & Vail, 1998).
The cooperation of educators is critical to the success of inclusion programs. Several
researchers have investigated the reactions o f general and special educators toward
inclusive education (Salend, 1999). Scruggs and Mastropieri (1996) used research
synthesis procedures to summarize the results o f 28 studies examining teachers
perceptions o f inclusion. Their findings revealed that although about two thirds o f the
teachers' supported the placement of students with disabilities in inclusive classrooms,
only one third or fewer of the teachers reported that they had the time, expertise, training,
or resources to implement inclusion effectively. Teachers also expressed skepticism
about whether students with mild disabilities could be educated in the general education
classroom, even with an additional teacher for support (Scruggs & Mastropieri, 1996).
Salend's (1999) discussed how teachers’ attitudes toward inclusion are complex and
influenced by a variety of factors. In terms o f teachers' affective responses to inclusion,
the researchers distinguish two types o f responses, hostility/receptivity and
anxiety/calmness. These responses were based on teacher attributes, student disabilities,
and school-based conditions (Salend, 1999). Teachers who did not feel strong about their
teaching skills, lacked experience in teaching, or had low practices o f teacher
collaboration, were not found to be receptive to inclusion (Salend, 1999). Many teachers
expressed anxiety toward students with cognitive disabilities and frustration by the
inclusion o f students with learning disabilities. They were more receptive to students
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with physical disabilities and hearing impairments (Salend, 1999). Teachers who felt
confident of their teaching abilities and collaboration strategies felt less anxiety toward
the inclusion process (Salend, 1999).
Interviews to investigate the experiences o f 19 kindergarten through ninth-grade
teachers who had taught a student with severe disabilities, asked teachers to rate the
extent to which their attitudes toward inclusion had changed (Giagreco, Dennis,
Cloninger, Edleman, and Schattman, 1993). The teachers were also asked to rate their
willingness to have a student with a significant disability in their classroom in the future.
Although two o f the teachers reported no change from their initial negative feelings
toward inclusion, the results indicated that most o f the teachers experienced a change
from negative attitudes toward inclusion to a more positive attitude about the entire
process (Giagreco, Dennis, Cloninger, Edleman. and Schattman, 1993). The interviews
suggested that the change in attitude was due to teachers seeing how the effective
instructional adaptations that they instituted for students with disabilities benefited all of
the students with in the classroom (Giagreco, Dennis, Cloninger, Edleman, and
Schattman, 1993). Also noted was an increased ownership and willingness to interact
with students with disabilities, enhanced knowledge o f ways to teach students with
disabilities, and changed attitudes toward the placement of a student with significant
disabilities in their classroom (Giagreco. Dennis, Cloninger, Edleman, and Schattman,
1993).
As discussed, there are many factors that affect how teachers’ attitudes affect the
inclusion of students with disabilities. The laws are also changing to provide students
with disabilities more choice to a free appropriate education, which is no longer limited
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public schooling. Understanding teacher concerns toward inclusion, in all school
settings, will help facilitate the effective implementation o f an inclusion program.
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CHAPTER 3

METHODOLOGY AND DATA DESCRIPTION
Participants
Twenty-one teachers from a private elementary school were recruited to participate in
this study. Four males and 13 females agreed to participate in the study and four teachers
decided not to participate. Participants ranged in age from 26 to over 50 years. Ninetyfour percent o f participants identified themselves as Caucasian; and 5.9 % as other.
O f the seventeen teachers who participated twenty-three percent earned bachelors
degrees; 64% master degrees; 5.9% Ph.D.; and 5.9% other. Eighty-two percent have
credentials to work as a general education classroom teacher; 5.9% as a special education
teacher; and 11.8% other.
The range o f grade levels taught by the participants was from kindergarten to seventh
grade. The participants had a mean number o f 14.75 years o f experience in general
education, with a range from 4 to 35 years. Participants had a mean number o f .87 years
o f experience in special education, with a range from 0 to 11 years, which was one
teacher with 11 years o f experience. Seventy-six percent o f participants however have
worked with students with disabilities, and 23.5% o f participants have never worked with
students with a disability.
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Survey
The 33-item questionnaire was adapted from the “Taking Charge of Change Concerns
Questionnaire” (Fuller & Case, 1971). No major changes were made to the survey except
for exchanging the word innovations for inclusion. Seven research questions were
utilized to assess the frequency o f teacher concerns toward inclusion o f students with
disabilities in their classrooms. Statements were grouped to fit the seven research
questions. Five statements assessed the participants’ non-teaching concerns toward
inclusion. Four statements assessed participants teaching-related concerns related to
students with disabilities in their classroom, followed by five statements inquiring about
concerns regarding their own adequacy as a teacher at implementing inclusion. Four
statements addressed how students feel toward inclusion and five statements addressed
whether or not students will learn what is being taught if inclusion is implemented. Five
statements were included to address teacher concerns of students learning what they need
if inclusion is implemented and the last five statements address teacher concerns related to
their professional development if inclusion is implemented in their classroom. Statements
were presented in a straight Likert scale format, and validity o f the survey was done on
the original survey. Demographic information, such as age, gender, ethnicity, and
amount of experience in general and special education also was asked.

Procedure
Ethical approval for the study was obtained from the Institutional Review Board (IRB)
at the institution where the study was conducted. Packets were complied that contained
an information sheet describing the purpose o f the study and the procedures for returning
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the survey, a consent form, a self-addressed stamped envelope, and the survey itself. The
packets were distributed to participants through their private mailboxes, at the school,
located in the schools front office.
Upon completion, participating teachers were instructed to return the questionnaire in
a sealed self-addressed envelope to be mailed within two weeks. A follow-up letter
reminding participants to complete the survey was sent out a week after the surveys were
due to generate a higher rate o f participation. A total of 21 surveys were distributed, with
a return of 17 surveys. All questionnaires were coded with an identification number to
protect confidentiality.

Analyses
SPSS (version 3) was utilized to conduct descriptive analyses on the demographic
information o f the participants and on the responses o f teacher concerns in relation to
inclusion. Individual statements were grouped together in groups of seven categories, each
category addressing one o f the research questions. Categories were predetermined by the
original survey conducted by Fuller and Case (1971). Groups of statements were
designed to assess seven different areas o f concern. Statements 3, 12,21, 23, and 30
determined teacher awareness toward inclusion. Statement numbers 6, 14, 15, and 26
addressed informational questions toward inclusion. Personal feelings toward adequacy
o f inclusion were assessed with statements 7, 13,17,28, and 33. Management and
concerns of students learning what is taught was assessed using statements 4, 8, 16, and
25. Consequences o f students’ feelings toward inclusion if it were implemented were
determined with statements 1,11,19,24, and 32. Statements 5,10,18, 27, and 29
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determined teachers’ feelings toward collaboration. The final group o f statements 2, 9,
20. 22, and 31 assessed teachers’ willingness to refocus their educational goals.
From the sample size o f 17 participants. 17 participants responded to each question.
The only question left out by three of the participants was the grade level they currently
taught. This may be due to some participants working with more than one grade level at
a time.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

CHAPTER 4

RESULTS
Teacher Perceptions
Descriptive analyses were conducted to yield the mean and standard deviations for
each of the groups o f individual survey statements that corresponded to each research
question. The data is organized around each of the seven research questions. Analyses
were also conducted to determine the percentage and frequency o f responses to each
individual survey statement.
Do teachers in a private school setting have non-teaching related concerns related to the
inclusion o f students with disabilities in their classroom?

Table 1 presents the percentages of responses given by teachers when asked to rate
non-teaching related concerns related to the inclusion o f students with disabilities in their
classroom. Overall, teachers were not overly concerned about the inclusion o f students
with disabilities in their classroom, in relation to non-teaching concerns. The group of
statements that illustrated teachers' awareness and concern toward non-teaching related
concems showed a mean o f 3.04 and a standard deviation o f 1.34. Thus, overall teachers
were a little less than somewhat concerned about non-teaching related issues.
Examining each individual statement, when responding to Statement 3 (I don't know
what inclusion entails), 5.9% o f the teachers indicated this statement was irrelevant;
52.9% indicated it was not true; 17.6% rated it between not true and somewhat true; and

25

Reproduced with permission ot the copyright owner. Further reproduction prohibited without permission.

26
23.6% rated it between somewhat true and very true. In response to Statement 12 (I am
not concerned about inclusion). 17.6% o f teachers indicated this statement was irrelevant;
29.4% indicated it was not true; 17.6% rated it between somewhat and not true; 23.6%
indicated it was somewhat true; and 11.8% rated it between somewhat true and very true.
O f the participants responding to Statement 21 (I am completely occupied with other
things and would not have time for inclusion), 23.6% indicated that it was not true;
23.5% rated it between not true and somewhat true; 17.6% indicated it was somewhat
true; 23.5% rated it between very true and somewhat true; and 11.8% indicated it was
very true. In responding to Statement 23 (Although I don't know much about inclusion, I
am concerned about things this involves), 11.8% o f the participants indicated that the
statement was irrelevant; 17.6% indicated it was not true; 11.8% rated it between not true
and somewhat true; 5.9% indicated it was somewhat true; 35.3% rated it between
somewhat true and very true; and 17.6% indicated it was very true. In response to
Statement 30 (At time this, I am not interested in learning about inclusion). 11.8% o f
teachers indicated this statement was irrelevant; 41.2% indicated it was not true; 5.9%
rated it between not true and somewhat true; 17.6% indicated it was somewhat true; 5.9%
rated it between somewhat true and very true; and 17.6% indicated it was very true.
Do teachers in a private school setting have teaching related concerns related to the
inclusion o f students with disabilities in their classrooms?

Table 2 presents the percentages of teachers with teaching related concems related to
the inclusion o f students with disabilities in their classroom. The participants in this study
felt confident with their own knowledge and information o f inclusion in relation to
teaching related concems (A/ = 3.45; SD = 1.23). Many teachers were a little less than
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somewhat concerned that they did not have enough resources or information available if
inclusion was adopted into their classrooms.
In evaluating individual statements addressing teaching related concems, 23.6% of
teachers indicated Statement 6 (I have very limited knowledge about inclusion) was not
true; 35.2 % rated it between not tme and somewhat tme; 5.9% indicated it was
somewhat tme; 29.4% rated it between somewhat tme and very tme; and 5.9% indicated
it was very tme. When teachers were asked about wanting to discuss the possibility of
inclusion within the classroom (Statement 14) 5.9% indicated the statement was
irrelevant; 17.6% indicated it was not tme; 11.8% rated it between not tme and somewhat
tme; 5.9% indicated it was somewhat tme; 47% rated it between very tme and somewhat
tme; and 11.8% indicated it was very tme. Responding to Statement 15 (I would like to
know what resources are available if we decide to adopt inclusion), 5.9% o f the teachers
indicated this statement was irrelevant; 17.6% indicated it was not tme; 35.3% rated it
between somewhat tme and very tme; with the remaining 41.2% indicating it was very
true. In response to Statement 26 (1 would like to know what inclusion would require in
the immediate future), 5.9% indicated the statement was irrelevant; 11.8% indicated it not
to be tme; 11.8% rated it between not tme and somewhat tme; 5.9% indicated it was
somewhat tme; 52.8% rated it between somewhat tme and very tme; and 11.8% indicated
it was very tme.
In summary, most o f the participants seemed willing to acquire or have already
acquired the information needed to implement inclusion into their classroom. O f these
same teachers, they were willing to address the possibilities o f inclusion becoming apart
o f their classroom environment.
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Do teachers in a private school setting have concerns regarding their adequacy as a
teacher to implement inclusion in their classroom?

Table 3 presents the percentages of teachers' concems regarding their adequacy as a
teacher at implementing inclusion in their classroom. In general, teachers had concems
about their adequacy toward implementing inclusion into their classrooms. Statements
dealing with adequacy o f teachers' feelings toward inclusion had a mean o f 4.88 and a
standard deviation o f 1.98. Specifically, many teachers were more than just somewhat
concerned with how adequate they felt about implementing inclusion into their
classroom. Many wanted to know how inclusion would change how they felt about their
own teaching style and classroom procedures. More information was also wanted about
the implementation o f inclusion.
The majority o f teachers wanted to know the effect inclusion would have on their
classroom, with 35.3% indicating this statement (Statement 7) was very true; 29.4%
rating it between somewhat tme and very tme; 11.8% indicating it was somewhat tme;
5.9% indicating it was not tme; and 17.6% indicating the statement as irrelevant. The
statement addressing teachers wanting to know who would make the decision about
inclusion in their school (Statement 13) was rated as very tme by 47.1% o f the teachers;
rated between somewhat tme and very tme by 35.2%; rated somewhat tme by 11.8%; and
rated as irrelevant by 5.9%. O f the participants responding to Statement 17 (I would like
to know how my teaching is supposed to change in relation to inclusion), 35.3% indicated
it was very tme; 29.4% rated it between very tme and somewhat tme; 17.6% indicated it
was somewhat tme; 11.8% rated it between not tme and somewhat tme; and 5.9%
indicated the statement was irrelevant. Responding to Statement 28 (I would like to have
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more information on time and energy commitments required by utilizing inclusion), 5.9%
indicated it was very true; the majority, 76.4%, rated it between somewhat true and very
true; 11.8% indicated it was not true; and 5.9% indicated the statement was irrelevant.
Responding to Statement 33 (I would like to know how my role would change if we
move toward inclusion), 23.5% o f teachers indicated this was very true; 41.2% rated it
between somewhat true and very true; 11.8% indicated it was somewhat true; 5.9%
indicated it was not true; and 17.6% indicated the statement was irrelevant.
Do teachers in a private school setting have concerns regarding how students feel toward
inclusion o f students with disabilities in their classrooms?

Table 4 presents the percentages of teacher concems regarding how students feel
toward the inclusion o f students with disabilities in their classroom. The participants
noted concems o f the overall consequences inclusion would have on students without
disabilities in their classroom (M = 4.51; 5D = 1.12). Overall the teachers were more
than somewhat concerned o f how students without disabilities would be affected if
inclusion were implemented into their classroom.
O f the participants responding to Statement 1 (I am concerned about students' attitudes
toward inclusion), 29.4% indicated this was very true; 17.7% rated it between somewhat
and very true; 23.4% indicated it was somewhat true; 17.7% rated it between not true and
somewhat true; 5.9% indicated it was not true; and 5.9% indicated the statement was
irrelevant. Responding to Statement 11 (I am concerned about how inclusion affects
students) 5.9% indicated it was not true; 5.9% rated it between not true and somewhat
true; 23.5% indicated it was somewhat true; 41.2% rated it between somewhat and very
true; and 23.5% indicated it was very true. When addressing Statement 19 (I am
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concerned about evaluating the impact of inclusion on students) 11.8% indicated a very
true concern; 29.4% rated it between very true and somewhat true; 29.4% indicated it was
somewhat true; 5.9% rated it between not true and somewhat true; 17.6% indicated it was
not true; and 5.9% o f teachers indicated the statement was irrelevant.
O f the participants responding to Statement 24 (I would like to excite my students
about their part in inclusion), 17.6% indicated it was very true; the majority 52.9% of
participants rated it between somewhat true and very true; 11.8% rated it between not
true and somewhat true; 11.8% indicated it was not true; and 5.9% indicated the
statement was irrelevant. Responding to Statement 32 (I would like to use feedback from
students to change aspects of inclusion), 11.8% indicated it was very true; 41.1% rated it
between somewhat true and very true; 17.6% indicated it was somewhat true; 11.8%
rated it between not true and somewhat true not true; 11.8% indicated it was not true; and
5.9% indicated the statement was relevant.
Do teachers in a private school setting have concerns whether students will learn what
they are taught if inclusion is implemented in their classroom?

Table 5 presents the percentages o f teacher concems as to whether students will learn
what they are taught if inclusion is implemented. Participants overall felt that the
management o f inclusion would affect their classroom environment and interfere with
what students are taught (M = 3.52; SD = 1.43). Concem statements dealing with time
management and conflict resolution were o f major concem to a majority o f the
participants.
In response to Statement 4 (I am concerned that inclusion will not allow me enough
time to organize myself each day), 17.6% indicated it was very true; 17.6% rated it
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between somewhat true and very true; 17.6% indicated it was somewhat true; 17.6%
rated it between not true and somewhat true; 23.7% indicated it was not true; and 5.9%
indicated that the statement was irrelevant. Responding to Statement 8 (I am concerned
about how inclusion will conflict between my interest and my responsibilities) 23.5%
indicated it was very true; 17.7% rated it between somewhat true and very true; 23.5%
indicated it was somewhat true; 11.8% rated it between not true and somewhat true; and
23.5% indicated it was not true. Responding to Statement 16 (I am worried about my
inability to manage all inclusion requires) 29.4% o f teachers indicated this was very true;
35.2% rated it between somewhat true and very true; 5.9% indicated it was somewhat
true; 11.8% rated it between not true and somewhat true; 11.8% indicated it was not true;
and 5.9% indicated the statement was irrelevant. Responding to Statement 25 (I am
concerned about time spent working with nonacademic problems related to inclusion)
23.5% indicated it was very true; the majority, 52.9%, rated it between somewhat and
very true; 11.8% it was somewhat true; 5.9% indicated it was not true; and 5.9%
indicated the statement was irrelevant.
In summary, teachers do have concems with the management issues that may arise if
inclusion is implemented into their classrooms. A majority of teachers are worried about
the impact inclusion with have on the day-to-day management o f their classroom. Time
management is another concem many o f these teachers indicated in their responses to the
concem statements.
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Do teachers in a private school setting have concerns regarding collaboration with other
teachers or faculty if inclusion is implemented in their classroom?

Table 6 presents the percentages o f teacher concems regarding collaboration with
other teachers or faculty if inclusion is implemented in their classroom. Overall teachers
do seem willing to collaborate with other faculty on some issues o f inclusion.
Collaboration with others was addressed by this research question with a mean o f 3.78
and standard deviation o f 1.94. More specifically teachers were a little less that somewhat
concerned toward issues o f collaboration, but some of the individual responses did have
mixed results.
Responding to Statement 5 (I would like to help other faculty in the inclusion
process), 5.9% o f teachers indicated the statement was irrelevant; 23.5% indicated it was
not true; 17.7% rated it between not true and somewhat true; 11.8% indicated it was
somewhat true; 35.2% rated it between somewhat true and very true; and 5.9% indicated
it was very true. Responding to Statement 10 (I would like to develop working
relationships with both our faculty and other teachers who have implemented inclusion in
their classrooms), 5.9% o f teachers indicated the statement was irrelevant; 29.4%
indicated it was not true; 5.9% rated it between not true and somewhat true; 17.6%
indicated it was somewhat true; 35.3% rated it between somewhat true and very true; and
5.9% indicated it was very true. Responding to Statement 18 (I would like to familiarize
other people with the progress of inclusion in my classroom) 5.9% indicated the
statement was irrelevant; 35.3% indicated it was not true; 17.7% rated it between not true
and somewhat true; 5.9% indicated it was somewhat true; and 35.2% rated it between
somewhat to very true.
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Responding to Statement 27 (I would like to coordinate my efforts with others to
maximize the effects o f inclusion) 5.9% o f participants indicated the statement was
irrelevant; 23.5% indicated it was not true; 11.8% rated it between not true and somewhat
true; I I .8% indicated it was somewhat true; 35.2% rated it between somewhat true and
very true; and 11.8% indicated it was very true. O f the teacher responding to Statement
29 (I would like to know what other faculty are doing in the area o f inclusion), 23.5%
indicated it was very true; 35.2% rated it between somewhat true and very true; 11.8%
indicated it somewhat true; 11.8% rated it between not true and somewhat true; 5.9%
indicated it was not true; and 11.8% indicated the statement was irrelevant.
Collaboration among teachers seems to be split down the middle, with some teachers
unsure o f the benefits of working with others on inclusion. The participants seem
apprehensive about working with other teachers, especially in their own classroom
environment. Many more believe that collaboration is irrelevant to their own classroom
teaching.
Do teachers in a private school setting have concerns related to their professional
development if inclusion is implemented in their classrooms?

Table 7 presents the percentages o f teacher concems related to their professional
development if inclusion is implemented in their classroom. Teachers have some mixed
feelings toward refocusing their professional development and refocusing their education
if inclusion is implemented in their classroom. Many seem resistant to the change in
professional education inclusion may require (M = 4.12; SD = .82). Therefore, teachers
were a little above somewhat concerned about refocusing their professional development
to include inclusion.
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Responding to Statement 2 (I know o f some approached that might work well with
inclusion) 11.8% indicated it was very true; 29.4% rated it between somewhat true to
very true; 11.8% indicated it was somewhat true; 17.7% rated it between not true and
somewhat true; and 29.3% indicated it was not true. Fifty percent o f participants
indicated Statement 9 (I am concerned about revising my own ideas about inclusion) was
not true; 6.3% rated it between not true and somewhat true; 31.1% indicated it was
somewhat true; 6.3% rated it between somewhat true and not true; and 6.3% indicated the
statement was very true. Responding to Statement 20 (I believe inclusion would change
my instructional approach) 35.3% o f teachers indicated it was very true; 52.9% rated it
between somewhat true and very true; 5.9% indicated it was somewhat true; and 5.9%
indicated it was not true. Of the teachers responding to Statement 22 (I would like to
modify our use o f inclusion based on the experience o f our students), 5.9% indicated this
statement was very true; the majority, 52.9%, rated it between somewhat true and very
true; 17.6% indicated it was somewhat true; 5.9% rated it between not true and somewhat
true; 5.9% indicated it was not true; and 11.8% indicated the statement was irrelevant.
Responding to Statement 31 (I would like to determine how to supplement, enhance, or
replace inclusion,) half o f the teachers (52.9%) rated it between somewhat true and very
true; 5.9% indicated it was very true; 5.9 % indicated it was somewhat true, 11.8% rated
it between not true and somewhat true; 17.6 % indicated it was not true; with the rest of
respondents (5.9 %) indicating it was irrelevant.
In summary, although half o f the teachers would use previously learned methods to
deal with inclusion o f students with disabilities, many teachers believe it is not necessary
to change or modify existing teaching practices to accommodate students with
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disabilities. Teachers seem willing to add or supplement, but not completely change to
implement inclusion into their classroom.
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CHAPTER 5

DISCUSSION
The purpose o f this study was to assess teachers’ concems toward the implementation
of inclusion in a private school setting. A questionnaire originally developed by Fuller
and Case (1971) was adapted to assess teacher concems toward inclusion of students with
disabilities.
Results from this study indicated that although 47% of teachers were not concerned
about non-teaching issues related to inclusion, 35.4% were somewhat to a little more than
somewhat concemed about these issues. However, 17.6% of teachers believed the issue
was irrelevant. This could be due to the fact that inclusion is not federally mandated in
the private school setting. As far as being interested in learning more about inclusion the
participants were almost split down the middle; almost half (41.1%) wanted to learn more
while the other half (47.1%) not interested in any new information pertaining to
inclusion. Over half of the teachers (52.9%) felt they were too occupied with other things
to deal with what inclusion would entail, while 47.1% indicated this was not true or less
than true (see Table 1).
The results o f this study, in relation to teaching related concems, showed
70.5% o f teachers wanted to know what inclusion would require o f them in the future;
23.6% felt this was not true or less than true. Over half o f the teachers (58.8%) already
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felt they had more than a limited amount of knowledge about inclusion. This could be
due to the fact that 76% o f participants had previous experience working with students
with special needs at one point in their teaching career. A fair number o f teachers
(41.2%), however, felt they had less than a limited knowledge o f inclusion (see Table 2).
The results o f this study concur with the study done in a public school setting, by
Strosnider and Lyon (1997) that illustrate the importance o f teachers’ willingness to work
with students with disabilities and show flexibility to accommodate these students into
their classroom. Similar results were found when examining Stoler’s (1992) study toward
attitudes o f secondary school teachers and how adequate teachers felt toward
implementing inclusion in a public school setting. In Stoler (1992), results indicated that
teachers with differing levels of education had differences in perceptions toward
inclusion.
In the present study 82.3% o f teachers were concemed about how their teaching
would change in relation to inclusion, and 82.3% were concemed if more time and
energy commitments would be required of them if inclusion was implemented. Of the
participants, the majority (76.5%) were concemed about the effects inclusion would have
on their classroom. A small percentage (5.9%) were not concemed about how inclusion
would effect their classroom, and 17.6% thought this concem was irrelevant (see Table
3).
The majority o f teachers (70.5%) were also concemed about the effect inclusion
would have on students’ attitudes. O f the remaining participants, 23.6% believed this to
be not true or less than true, and 5.9 % thought the question irrelevant. However, most
teachers (70.5%) were willing to recruit students to get them excited about the inclusion
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process. Only 23.6 % believe this to be not true or less true. Many (70.5%) also believed
that feedback from students to change aspects o f inclusion was important (see Table 4).
This coincides with Monahan and Marino’s (1996) belief that in order for inclusive
programs to work, they need to promote team teaching and cooperative learning.
Monahan and Marino (1996) stated in their study that 71% of participants believed
that students with special needs require more attention than the general education teacher
can provide. This belief held true in the present study in that a slight majority (52.8%) o f
participants believed there would not be enough time to organize each day and that they
would not have the ability to manage inclusion in their classroom. However 41.3%
believed this was not true or less true of them. In addition to time management associated
with inclusion, 88.2% o f teachers were also concemed about time spent on non-academic
problems, and the effect inclusion would have in the classroom (see Table 5).
The results of this study indicated mixed outcomes toward collaboration with other
faculty in dealing with inclusion. The results showed a slight majority (58.8%) agree that
collaboration would be beneficial to students with disabilities. Approximately one-third
o f the teachers (35.3%) did not want to collaborate with others. This differs from the
finding o f Peetsma (2001), who maintains that in order to learn the right strategies for
inclusion practices collaboration is key to a successful program. The results of this study
showed 52.9% of participants did not want to help other people with the process of
inclusion in their classroom, however 41.2 % indicated they would be willing to work
with others. A majority o f participants (70.5%) were concemed with what other faculty
are doing in relation to inclusion, with only 17.7% not concemed or less concemed, and
the remaining 11.8% who thought the question irrelevant (see Table 6). Although
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participants were concemed with what other faculty are doing, they seem less likely to
want to collaborate with others on the inclusion process. This is a concern because much
o f the research indicated the importance o f teacher collaboration if inclusion is to be
successful. It is important to point out that the participants may not feel adequate in
teaching students with special needs, which may be a reason why collaboration does not
seem like a benefit to them. Rose (2001 ) states that collaborative teamwork is a vital
component o f a successful inclusive program. This is an area o f concem.
Lastly, the survey addressed concerns of professional development if inclusion is
implemented into their classroom. O f the participants, 56.3% believed it was not true or
less than true to revise their own ideas about inclusion, which again may be due to private
schools not being required to admit students with disabilities. Although 94.1% of teachers
did believe that inclusion would change their instructional approach; 64.7% of
participants wanted to determine how to supplement, enhance, or replace inclusion if it
was implemented (see Table 7). This may indicate a willingness o f the participants to
make accommodations and improvements in their professional development if inclusion
was implemented.

Limitations o f the Study
There are a number o f possible limitations in the current study, first being sample size.
Out o f 21 surveys distributed, only 17 responded by returning the survey. Only
distributing the surveys to one school also limited the sample size. The study results may
differ with a larger sample o f teachers and returned surveys; with such an expanded
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sample, more surveys would be available to assess teacher concems toward inclusion in
private school settings.
Another possible limitation is that inclusion is not federally mandated in private
school settings. Many o f the participants may have felt that the questions did not pertain
to them and had little impact on their responses. This may account for a small percentage
o f participants who did not see the relevance to many o f the survey questions.
Participants, who did not feel the survey was relevant to their teaching, may not have put
much thought into the questions or their responses.
Another possible limitation is that the school was a religious day school. Certain
religious beliefs could have impacted teacher responses. Many transitions and changes in
staff continue to occur, which may account for some o f the missing surveys not being
returned. Pressure from the parents, who pay to have their child enrolled in this school,
may have influenced teacher concems about inclusion o f students with special needs.
Lastly, the researcher’s personal feelings toward inclusion as a teacher may have also
impacted the study results and/or their interpretation slightly.

Directions for Future Research
The literature shows that research has examined how teachers’ attitudes affect the
successful implementation o f inclusion. However, additional research needs to examine
teachers’ attitudes toward inclusion in public school, as well as private schools, where
little research is found in the literature. Future research should expand this study’s inquiry
on teacher attitudes toward inclusion in private schools and the implications school
vouchers may begin to have on federal mandates o f inclusion. Paying close attention to
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the new trend in the law in relation to school vouchers will have an impact on private
school settings, which is why more research needs to be done.
Future research that examines the benefits o f inclusion in private schools in relation to
students, teachers, administrators and parent concems would also be valuable. This would
further the goal o f providing important information as to how inclusion can be
successfully implemented. The research could help private schools with ideas as to how
to implement inclusion o f students with disabilities that will benefit the entire school
system, not just the student with the disability.

Practical Implications
This study could be the basis for many more studies that will address teacher concems
toward inclusion in a private school setting. Administrators should also assess how
teacher attitudes affect the inclusion process. According to Salend (1999), teachers who
do not feel strong in their teaching skills, lack experience, and have a negative attitude
toward inclusion were not found to effectively implement an inclusive program. At this
time, private school teachers do not have to deal with inclusion and may have entered the
private sector for that reason. However, according to this study, if this was to change and
inclusion was implemented, the research indicates that the majority of teachers believe
they would be able to deal with the changes inclusion would bring into their classrooms.
The study could be utilized to generate initial guidelines to administrators in private
schools who are interested in implementing inclusion into their school.
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Conclusion
This study’s results indicate that a majority o f teachers in this private religious day
school have a positive outlook on inclusion practices. The participants seemed realistic in
knowing that inclusion would require more work and planning, however the majority
seem willing to make accommodations if needed. One implication the study indicated is
the need for more in-depth training for teacher collaboration. Specifically, teachers and
administrators should receive training in working with each other, other
paraprofessionals, and special education teachers if inclusion was to be implemented into
the school. Training should also include time management and conflict resolution
strategies for teachers working with students with disabilities.
Questions regarding whether private school teachers’ attitudes will affect the
implementation of inclusion emerged from the results o f this study. These initial
findings, in conjunction with the results of studies to come, may benefit the successful
implementation of inclusion within a private school setting. Future studies are needed
determine school personnel are prepared to implement inclusion and if not what steps can
be taken to help the process. Understanding teachers’ concerns toward inclusion and why
they feel the way they do is the first step to a successful inclusion program for everyone
involved.
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University o f Nevada, Las Vegas
INFORMED CONSENT
I am Tracy Kelley, a Masters student in the Special Education department at the University of
Nevada. Las Vegas.
I am asking for your participation in a research project. The purpose o f the study is to examine
teacher concerns about implementing inclusion in a private school setting. Participation in this
study w ill require you to fill out a questionnaire that will take approximately 20 minutes to
complete. These surveys will be reviewed privately and your answers w ill remain anonymous.
The benefit o f your participation, to yourself and others in your profession, is to understand how
you and your colleagues feel about mainstreaming and how this might affect students with or
without special needs. Please note that this research paper in no way reflects any changes the
school is planning to implement. It is for research purposes only.
Risks and discomforts as a result o f participation are minimal. There is minimal risk involved,
which may result in feelings o f discomfort answering some questions. A ll surveys w ill remain
anonymous and you can eliminate some discomforts by answering the questions privately.
You w ill not receive any compensation for your participation. The only cost to you is
approximately 20 minutes o f your time. I f you would like a copy o f my results I would be happy
to mail them to you once all the research is completed.
You and your schools anonymity is assured. A ll data collected will be kept completely
confidential. Records will be maintained in a locked filing cabinet at my residence for at least
three years after completion o f this study
I f you have any questions regarding this research, please contact myself, Tracy L. Kelley, or my
advisor. Dr. Nathanson at 895-1101 in the U N L V Department o f Special Education. For
questions involving the rights o f research subjects, please contact the U N L V Office for the
Protection o f Research Subjects at 895-2794.
Your participation is strictly voluntary. You may refuse to participate in this study or in any part
o f this study. Please feel free to ask any questions you may have about the information being
provided to you about this study.
By signing below, you are acknowledge that you have read the information provided and agree to
participate in this study.

Signature

Date

Name
University o f Nevada, Las Vegas
Department o f Special Education
Work: 799-7139
Home: 396-9655
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Teacher Concerns About
The Inclusion Process
This survey was developed to examine teachers' concerns about the inclusion process.
Inclusion is defined as educating a student with a disability in the general education
classroom. This disability could be a mild disability such as a learning or behavioral
disorder, or a severe disability such as mental retardation or autism. The results o f this
study could help many schools in the future to successfully address teachers' concerns
when implementing inclusion at their school. It does not mean that your school will be
implementing inclusion.

Instructions: Use the scale below to rate these statements pertaining to inclusion i f it were to be
implemented at your school, and your classroom instruction.
0
Irrelevant

1.

1
Not true
o f me now

2

3

4

5

6

7

1

2

3

4

5

6

7

1

2

3

4

5

6

7

1

2

3

4

5

6

7

1

2

3

4

5

6

7

6

7

I have very limited knowledge about inclusion.
0

7.

1

I would like to help other faculty in the inclusion process.
0

6.

7
Very true

I am concerned that inclusion will not allow me enough time to organize
myself each day.
0

5.

6

I don't know what inclusion entails.
0

4.

4
5
Somewhat true
o f me now

I know o f some approaches that might work well with inclusion.
0

3.

3

I am concerned about students’ attitudes toward inclusion.
0

2.

2

1

2

3

4

5

I would like to know the effect inclusion would have on my classroom.
0

1

2

3

4

5

6

7
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0
Irrelevant

8.

1
2
Not true
of me now

4
5
Somewhat true
o f me now

6

7
Very true

1 am concerned about how inclusion will conflict between my interests and
my responsibilities.
0

9.

3

1

2

3

4

5

6

7

I am concerned about revising my own ideas about inclusion.
0

1

2

3

4

5

6

7

10. I would like to develop working relationships with both our faculty and other
teachers who have implemented inclusion in their classrooms.
0

1

2

3

4

5

6

7

11. I am concerned about how inclusion affects students.
0

1

2

3

4

5

6

7

4

5

6

7

12. I am not concerned about inclusion.
0

1

2

3

13. I would like to know who would make the decisions about inclusion.
0

1

2

3

4

5

6

7

14. I would like to discuss the possibility o f inclusion within the classroom.
0

1

2

3

4

5

6

7

15. I would like to know what resources are available i f we decide to adopt
inclusion.
0

1

2

3

4

5

6

7

16. I am worried about my inability to manage all inclusion requires.
0

1

2

3

4

5

6

7

17. I would like to know how my teaching is supposed to change in relation to
inclusion.
0

1

2

3

4

5

6

7
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0
Irrelevant

1
2
Not true
o f me now

3

4
5
Somewhat true
of me now

6

7
Very true

18. I would like to familiarize other people with the progress o f inclusion in my
classroom.
0

1

2

3

4

5

6

7

19. I am concerned about evaluating the impact o f inclusion on students.
0

1

2

3

4

5

6

7

20. I believe inclusion would change my instructional approach.
0

1

2

3

4

5

6

7

21. I am completely occupied with other things and would not have time for
inclusion.

22. I would like to modify our use of inclusion based on the experiences of our
students.
0

1

2

3

4

5

6

7

23. Although I don't know much about inclusion, I am concerned about things
this involves.
0

1

2

3

4

5

6

7

24. I would like to excite my students about their part in inclusion.
0

1

2

3

4

5

6

7

25. I am concerned about time spent working with nonacademic problems
related to inclusion.
0

1

2

3

4

5

6

7

26. I would like to know what inclusion would require in the immediate future.
0

1

2

3

4

5

6

7

27. I would like to coordinate my efforts with others to maximize the effects o f
inclusion.
0

1

2

3

4

5

6

7
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0

1

irrelevant

2

3

Not true
o f me now

4

5

6

Somewhat true
of me now

7
Very true

28. I would like to have more information on time and energy commitments
required by utilizing inclusion.
0

1

2

3

4

5

6

7

29. I would like to know what other faculty are doing in the area o f inclusion.
0

1

2

3

4

5

6

7

30. At this time, I am not interested in learning about inclusion.
0

1

2

3

4

5

6

7

31. 1 would like to determine how to supplement, enhance, or replace inclusion.
0

1

2

3

4

5

6

7

32. 1 would like to use feedback from students to change aspects o f inclusion.
0

1

2

3

4

5

6

7

33. I would like to know how my role would changei f we move toward
inclusion.
0

1

2

3

4

5

6

7
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Demographic Information

Gender: ( ) Male

20-25

Age:

( ) Female

26-30

31-35

36-40

41-45

46-50

over 50

Ethnicity:

Degree(s):

Credential(s):

Bachelor's

Doctorate

Master's

Other

_ Resource

Regular Education

Other

Special Education

Present Position:

Teaching Experience:

General Education
Teacher

Judaic Studies Teacher

Teaching Assistant

Other

Number o f Years in Regular Education
Number o f Years in Special Education

Present Grade Level:

Have you ever, at any time in your teaching career,
had a child with a disability in your classroom?

Yes

No

I f so, what age was the child?
What was the child's disability?
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T ab le 1

Percentage o f teachers in a private school setting who have a non-teaching related concern
related to inclusion of students with disabilities in their classroom
Statement

Option

Descriptor

%

Irrelevant
Not true o f me now

5.9
52.9
17.6

Doesn't know what inclusion
entails

0
1

2
3
4
5

Somewhat true o f me now

6
7

Very True

0.0
0.0
11.8

11.8
0.0

Not Concerned
Irrelevant
Not true o f me now

17.6
29.4
17.6

Somewhat true o f me now

23.6

2
3
4
5

0.0
0.0
11.8

6
7

Very True

0

Irrelevant
Not true o f me now

0.0

Completely Occupied with
Other Things
1

2
3
4
5

Somewhat true o f me now

6

0.0
23.6
17.6
5.9
17.6
17.6
5.9

7

Very True

11.8

0
1

Irrelevant
Not true o f me now

17.6

Not Informed About Inclusion,
but Concerned

11.8

2

0.0

3
4
5

11.8
Somewhat true o f me now

6
7

5.9

11.8
Very True

23.5
17.6
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Table 1 (continued)
Percentage o f teachers in a private school setting who have a non-teaching related concern
related to inclusion of students with disabilities in their classroom
Statement

Option

Descriptor

%

Not interested
0
1

Irrelevant
Not true o f me now

2
3
4
5

0.0
Somewhat true o f me now

6
7

11.8
41.2
5.9
17.6
5.9

0.0
Very True
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Table 2
Percentages o f teachers in a private school setting who have teaching related concerns
related to the inclusion o f students with disabilities in their classroom

Statement

Option

Descriptor

%

0
!
2
3
4
5
6
7

Irrelevant
Not true o f me now

0.0
23.6
17.6
17.6
5.9
17.6
11.8
5.9

0
1
2
3
4
5
6
7

Irrelevant
Not true o f me now

Limited Knowledge

Somewhat true o f me now

Very True

Would Discuss possibility
O f Inclusion

Somewhat true o f me now

Very True

5.9
17.6
11.8
0.0
5.9
23.5
23.5
11.8

Resources are Available
0
1
2
3
4
5
6
7

Irrelevant
Not true o f me now

Somewhat true o f me now

Very True

5.9
17.6
0.0
0.0
0.0
5.9
29.4
41.2

What would Inclusion Require
0
1
2
3
4
5
6
7

Irrelevant
Not true o f me now

Somewhat true o f me now

Very True
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Table 3
Teachers ' belief in their adequacy as a teacher at implementing inclusion in their
classroom

Statement

Option

Descriptor

%

Irrelevant
Not true o f me now

17.6
5.9

Somewhat true o f me now

0.0
0.0
11.8

Very True

5.9
23.5
35.3

Effect Inclusion W ill Have
On M y Classroom

0

1
2
3
4
5

6
7
Who Decides to Include
Students w/Disabilities
Irrelevant
Not true o f me now

5.9

Somewhat true o f me now

0.0
0.0
0.0
11.8

7

Very True

17.6
17.6
47.1

0
1
2

Irrelevant
Not true o f me now

3
4
5

6

How W ill My Teaching Change

3
4
5

Somewhat true o f me now

0.0
0.0
11.8
17.6

11.8

6
7

5.9

Very True
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Table 3 (continued)
Teachers ' belief in their adequacy as a teacher at implementing inclusion in their
classroom

Statement

Option

Descriptor

%

Irrelevant
Not true o f me now

11.8

More Information on Tim e
and Energy Required

0
1
2
3
4
5

0.0
Somewhat true o f me now

0.0
0.0

Very True

35.2
41.2
5.9

Irrelevant
Not true o f me now

17.6
5.9

Somewhat true o f me now

0.0
0.0
11.8

Very True

17.6
23.5
23.5

6
7

5.9

How Would M y Role
Change

2
3
4
5

6
7
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Table 4
Concerns teachers have regarding how students feel toward inclusion o f students with
disabilities in their classroom
Statement

Option

Descriptor

%

Irrelevant
Not true of me now

5.9
5.9
5.9
11.8
23.4
5.9

Students Attitudes
Toward Inclusion
2
3
4
5
6
7

Somewhat true of me now

11.8

Very True

29.4

Irrelevant
Not true of me now

0.0
5.9
0.0
5.9
23.5
5.9
35.3
23.5

How Does Inclusion
Affect Students
2
3
4
5
6
7

Somewhat true of me now
Very True

Evaluating the Impact
On Students
irrelevant
Not true of me now
2
3
4
5
6
7

Somewhat true of me now
Very True
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Table 4 (continued)
Concerns teachers have regarding how students fe e l toward inclusion o f students with
disabilities in their classroom

Option

Statement

Descriptor

%

Irrelevant
Not true of me now

Very True

5.9
11.8
11.8
0.0
0.0
23.5
29.4
17.6

Irrelevant
Not true of me now

11.8

Excite My Students About
Their Part
0
1
2

3
4
5
6
7

Somewhat true of me now

Use Feedback From
Students to Change Aspects
Of Inclusion
2
3
4
5
6
7

Somewhat true of me now
Very True
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Table 5
Concerns teachers have related to whether students will learn what they are taught
Statement

Descriptor

%

0
1
2
3
4
5
6
7

Irrelevant
Not true of me now

5.9
23.7
0.0
17.6
17.6
0.0
17.6
17.6

0
1
2
3
4
5
6
7

Irrelevant
Not true of me now

Option

Will Not Have Enough Time to
Organize Myself

Somewhat true of me now
Very True

Conflict Between My Interest
And Responsibilities

Inability to Manage all Inclusion Requires
0
1
2
3
4
5
6
7

Somewhat true of me now
Very True
Irrelevant
Not true of me now
Somewhat true of me now
Very True

0.0
23.5
5.9
5.9
23.5
17.7
0.0
23.5
5.9
11.8
11.8
0.0
5.9
17.6
17.6
29.4

Time Spent on Non Academic Problems
0
1
2
3
4
5
6
7

Irrelevant
Not true of me now
Somewhat true of me now
Very True
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Table 6
Percentage o f teachers in a private school setting who have concerns regarding
collaboration with other teachers or faculty to learn or share what they can i f inclusion is
implemented in their classroom

Statement

Option

Descriptor

%

Irrelevant
Not true of me now

5.9
23.5
5.9

Would Like to Help Other Faculty
0
1
2
3
4
5
6
7

11.8

Somewhat true of me now
Very True

11.8
17.6
17.6
5.9

Develop Working Relationships
To Help Implement Inclusion
Irrelevant
Not true of me now
2

3
4
5
6
7

Somewhat true of me now
Very True

5.9
29.4
0.0
5.9
17.6
5.9
29.4
5.9

Familiarize Others with the
Progress of Inclusion
Irrelevant
Not true of me now
2

3
4
5
6
7
Coordinate with Others

Somewhat true of me now
Very True
Irrelevant
Not true of me now

2
3
4
5
6
7

5.9
35.3
5.9
11.8
5.9
17.6
17.6
0.0
5.9
23.5
5.9
5.9

Somewhat true of me now

11.8

Very True

118
23.4
11.8
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Table 6 (continued)
Percentage o f teachers in a private school setting who have concerns regarding
collaboration with other teachers or faculty to leam or share what they can i f inclusion is
implemented in their classroom
Statement

Option

Descriptor

%

Irrelevant
Not true of me now

1 1. 8

Somewhat true of me now

11.8

Very T rue

17.6
17.6
23.5

What are Other Faculty Doing
2
3
4
5

6
7
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Table 7
Teachers in a private school setting with concerns related to their professional
development i f inclusion is implemented in their classroom
Statement

Option

Descriptor

%

Some Approaches that Might
Work
0
1
2

Irrelevant
Not true of me now

3

4
5

Somewhat true of me now

11.8

11.8

17.6

6

7

0.0

29.3
118
5.9

Very True

11.8

Irrelevant
Not true of me now

0.0
50.0
6.3

Somewhat true of me now

31.1
6.3

Concerned About Revising Own
Ideas
2

3
4
5

0.0

0.0

6

7

Very True

6.3

Irrelevant
Not true of me now

0.0

Inclusion Would Change My
Instructional Approach
2
3
4
5
6
7

5.9
0.0
0.0

Somewhat true of me now
Very True
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Table 7 (continued)
Teachers in a private school setting with concerns related to their professional
development i f inclusion is implemented in their classroom
Statement

Descriptor

%

0
1
2
3
4
5
6
7

Irrelevant
Not true of me now

11.8

0
1
2

Irrelevant
Not true of me now

Option

Like to Modify Use of Inclusion
Based on Students
5.9
0.0

Somewhat true of me now
Very True

5.9
17.6
35.3
17.6
5.9

Determine how to Supplement,
Enhance, or Replace Inclusion

3
4
5
6
7

Somewhat true of me now
Very True
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5.9
17.6
5.9
5.9
5.9
35.3
17.6
5.9
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